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Preamble: CLIL vs ICL(HE) vs EMI

* Often: CLIL = ICL

settings “where the integration between language and
content is explicit”

Costa (2012: 31)

rather than focussing on content learning only = then label
EMI

e Or: ICL = EMI but different from CLIL

because of “the specificities of EMI at tertiary level such as
the diverse language backgrounds of the students and
teachers”

Hynninen (2012: 26)



Preamble: CLIL vs ICL(HE) vs EMI

 CLIL/ICL # EMI

[T]he most outstanding characteristics of the CLIL approach,
namely its [...] dual focus, can rarely be identified in English-
medium programmes as they predominantly aim at the
acquisition of subject knowledge. Amongst other areas, this
becomes evident in the motives behind the implementation
of English-taught degree programmes, for which improving
students’ English skills is hardly ever mentioned as an aim.

Schmidt-Unterberger (2018: 529)



Preamble: CLIL vs ICL(HE) vs EMI

ESP aims to prepare students for their professional careers
by aiding them in understanding and decoding the language
of their discipline. Next to discipline-specific lexis and other
linguistic features, students also need to be introduced to the
generic conventions of their discipline.

EAP courses introduce students to a wide array of academic
communication and study skills such as note-taking, giving
presentations, taking part in discussions, reading and writing
academic papers — skills which are of prime importance in
most disciplines and most tertiary education contexts.

Schmidt-Unterberger (2018: 529)

- ICL=ESP + EAP + EMI



Driving forces behind CLIL

* reactive reasons:

“convert a language problem into language potential”

" ' Coyle / Hood / Marsh (2010: 7)

:
- &'2 PROACTIVE
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° proactive reasons.

e.g. French immersion in Canada, European integration



| essons from iImmersion

Focus on form

* L and C integrated flexibly along a continuum

« aim: functional rather than (near) native-like competence



Language Triptych

Language of learning

CLIL linguistic

progression
Language learning
and language using

Language through
learning

Language for
learning

Coyle / Hood / Marsh (2010: 36)



Language in CLIL
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CLIL in European HE
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CLIL in European HE

“IT]he recruitment of international students and international staff,
which English facilitates, leads to enhanced institutional prestige,
greater success in attracting research and development funding, and

enhanced employability for domestic graduates.”
Coleman 2006: 5




Findings from Europe: perceived gains

Students:

— L2 competence (particularly improvement in
receptive skKills)

— gains in self-confidence
— multicultural competence

Teachers: greater methodological innovation and level
of reflection

Aguilar/Rodriguez (2012), Pérez-Carnado (2012)
GAIN =
<~ LOSS




Findings from Europe: perceived losses

As perceived by lecturers:

« affects “ability to communicate knowledge in an
effective and student-friendly manner” Tange (2010)

« uncomfortable expressing themselves in everyday
language

* Increased workload and lack of materials

« poorer coverage of subject matter, slower delivery rate

Aguilar/Rodriguez (2012)
GAIN =
<~ LOSS




Findings from Europe: perceived losses

As perceived by students:

e Spain: students report avoidance strategies
(Aguilar / Rodriguez 2012)

« Sweden, Norway: issues with lecture
comprehension (Airey-Linder 2006, Pérez-Caiiado 2012)

« Belgium: quality of teaching (sercu 2004)

GAIN
& L0SS




Consequences of CLIL: Example Spain

Dafouz / Nufiez (2009):

lecturers report methodological adjustments

 adaptation of material

slowing down of classroom rhythm

slight reduction of content

more repetition of main ideas

slower speech rate to facilitate comprehension

students

 perceive substantial improvement in subject specific vocabulary, pronunciation
and listening

 report grammatical development as least improved area

« consider content taught through English “more useful in the long run”, yet
“more demanding and stressful”



CLIL in UK HE
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| = Lb\&:} Language learning in the UK: 'can't, won't, don't'

In terms of language learning, we’re a nation of committed non-swimmers
faced with a swimming pool — anxious about diving in and not convinced of
the joys of taking the plunge, writes John Worne

National academies urge Government
to develop national languages strategy
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Family & Education  Young Reporter ~ Giobal Education make Britain and its citizens truly global
Language learning: German and French Backed by the Royal Society, the Academy of Medical Sciences, and the Royal
drop by half in UK schools Academy of Engineering, the British Academy statement says that the prospect of
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Branwen Jefireys e o , lintala af lanaiianac at hath ROQE and A_laval hac ctallad
Education Editor k! rge wider commercial and other links. e
@branwenjefireys Opinion Languages
© 27 ety 200 f O v M <sae Brexit Britain cannot afford to be laissez-faire
0 INDEPENDENT ° NUS? SUBSCRIBE REGISTER LGN = abOth 1ts languages CI1SIS

wws roumcs voes masy wom cammr o wevse soner weenns sone wesms o DaVid Cannadir

News > Education > Education News

Britain’s dwindling language skills are
a disaster fOl‘ the Countl’y and needs Brexit looming, we must wake up to the huge educational,
action MPS warn CL‘ll‘L’Lll’al a‘ndkps:\’chologlcal benefits of multilingualism

’ Fri ar 2019 10.30 G

= < =
f@)ie 1253 1703

000 ©mm

Foreign language learning is at its lowest level in UK secondary schools
since the turn of the millennium, with German and French falling the most.




Changing focus of UG provision

* shift in conceptual focus initially in the 1960s

— technical colleges re-designated and new universities
founded

* move away from the traditional model of a literature-heavy
syllabus towards more contemporary, vocational models
and broader socio-cultural curricula, influenced by Area
Studies, Cultural Studies and Media Studies

 changing status of language proficiency as an objective in
and of itself - strong utilitarian focus on applied linguistics,
communicative competence
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CLIL at Aston

®all language and most content modules taught in the L2
® integrated Year Abroad
® focus on contemporary society, politics and culture
study skills development through portfolio tasks in Y1
clear content AND language objectives

®language modules interlink with content modules to support
linguistic and academic requirements of the CLIL classroom



Example: German JH (post-A-level)

Year 1

German Language Skills |

Introduction to the German-Speaking Countries
International Business Environment (Germany)

Year 2

German Language Skills I

Politics and Society

International Business Environment (Germany)

Final Year

German Language Skills Il

Cultural Identities in the German-speaking countries
Global Germany

International Business Environment (Germany)
Research Dissertation



Example: German JH (Ab Initio)

Year 1
German Language Skills Ab Initio |
Introduction to Language and Communication

Year 2
German Language Skills Ab Initio Il
Introduction to the German-Speaking Countries (Y1)

Final Year

German Language Skills Il

Cultural Identities in the German-speaking countries
Global Germany

International Business Environment (Germany)
Research Dissertation



Assessment and marking

« wide range of different assessment types, e.g.

— exams (oral and written)

— video production

— individual and group presentations

— debates

— essays (1000-3000 words)

— portfolio

— research reports

— research dissertation (5000-6000 words)

* marking criteria and feedback procedures are

— structured according to language level
— harmonised across the languages



Example: Marking criteria

LTS Marking criteria for written assessment - Content modules
Applicable to the following tasks: academic essay, YA project, final year dissertation, based on 'LTS Guidelines for Essay Writing'

TL = Target language

Weighting of marks in thematic modules: content 70%, language 30%
See appendix for CEFR global scale: common reference levels.

Year 1
Class | % range Content and intellectual skills Language and academic skills
I 85+ There is broad understanding of primary material under consideration. | There are very few errors; the writing is clear and concise. Exceeds
Shows ability to synthesise information and arguments from a number expectations for this level (B1+, see CEFR). Writing is well structured,
of sources, summarise, report and give opinion about accumulated with clear introduction, body, and conclusion, and hierarchisation of
factual information on matters within her/his field with some arguments. References are appropriate in terms of number and
confidence. Relevant secondary sources have been understood and are | relevance, there is clear evidence of relevant research. Sources are
mobilised productively. Links are made to a relevant broader socio- clearly presented and integrated into the text as outlined in the LTS
historical or cultural context. Mobilises a series of well-argued points in | guidelines.
support of a clear position. Analysis is in part derivative, but moves
beyond a received argument to develop and support a position. Can
identify and present data in support.
70-85 Very good understanding of the primary material under consideration. Good grammatical and lexical control, occasional errors. Writing is clear
Some relevant secondary sources have been understood and are and convincing, generally well structured, with clear logical progression
mobilised productively (although there is not necessarily as yet an and integration of supporting material. References are appropriate in
overall sense of the source or any critical distance from it). Coherent terms of number and relevance, there is clear evidence of pertinent
links are made to a relevant broader socio-historical or cultural context. | research. Sources are clearly presented and integrated into the text.
Mobilises a series of coherent peints in support of a clear position,
demonstrating a good understanding of what the question requires and
developing and supporting a relevant answer with evidence of critical
thinking.

2.1 65-69 Shows good understanding of the primary material and an ability to Clear, though there are errors, some maore serious and/or systemic.
demonstrate independent thought. Links are made to a relevant Overall impression is of fluency. Clear developmental structure with
broader socio-historical or cultural context, though not fully developed. | identification and separation of arguments. Clear and logical overall
Mostly coherent and clear, consistently organised around ideas or shape. References are appropriate in terms of number and relevance,
themes. Information and examples supplied are mostly subordinated to | there is evidence of relevant research. Sources are correctly presented
the development of the argument. Mainly analytical in tone and and integrated into the text as outlined in the LTS guidelines.
purpose, some evidence of critical thinking.

o0-64 The argument is still influenced by the secondary reading and lectures, Good control of structures, but some errors are more serious and/or

but is generally accurate and well handled, and is allied to relevant
analysis, some evidence of a broader understanding of the primary
material under consideration.

Information and examples supplied are generally but not always

systemic. Errors of expression are normally minor, but these can be
persistent. Writing can be a little incoherent, but is generally sound.
The structure is sound, and the writing has a recognizable shape to it
although points may be accumulated rather than logically linked.




Integration across the curriculum

Example: Oral Skills tutorials
Integrated in core language modules for all years
facilitated by German teaching assistants

topics prepare for written exams at end of each TP

« weekly videos (15-40 min)

* tasks (listening compr, fill-the-gap, vocab quizzes, etc.)
» self-check answers

« additional online resources

topics aligned with core content modules

—> create synergies between language and content modules



Example: Year 1 — Die Well3e Rose
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Aston University Exam P | e: German

International Business Environment
(Germany)

created by Dr Claudia Gremler

'J’.h

Internationale

Wirtschaft




Topic: Globalization and the German Economy

Globalisierung
Vor- und Nachteile

Task 1 (preparation at home): \::jj:: @
4 4
e Read text A == i - -

[about the reaction of German businesses to the
opportunities offered by globalization and the
consequences for the German workforce and for SMEs]

* and answer the questions

Task 2 (in class):

* Read text B B A
V4 H . . e
[the German government’s view of globalization]
* and answer the multiple-choice questions 0 ©.

about terms used in the text Mc:



Topic: Globalization and the German Economy

Task 3 (in class):

Target language discussion about texts A and B.
« What are the dangers and opportunities of globalization?
« What is the government’s perspective?

« How do businesses actually react to the situation?

* Is there a discrepancy?

* Are there “winners” and “losers” of globalization?

« Should (and/or could!) politicians try to influence the
process of globalization?

e How?




Aston staff voices

“Target-language content teaching has proven to be an
enriching experience for both my students and myself.
As an instructor, | become the medium through which
the students learn and experience not only language
skills or subject specific contents but the culture | bring
into the classroom.”

Dr Raquel Medina, Senior Lecturer in Spanish

“Teaching first year content modules in the TL allows
you to be part of an impressive development process
and is as rewarding as it is challenging.”

Dr Claudia Gremler, Senior Lecturer in German




Good CLIL...

% is context-embedded
¢ is content-driven (rather than content-based)

¢ has clearly defined learning outcomes for BOTH content and
language

** makes creative use of language as learning tool (linguistic
scaffolding)

** connects learners to language use for different purposes at
different times

+»* develops linguistic confidence and competence and
promotes spontaneity

¢ is localised and carefully adapted to fit specific context
** is motivating for both teachers and learners



Prerequisites for CLIL

0
0
0
0

Open eyes: be aware of what is and isn’t possible
Institutional commitment — CLIL requires resources!
 CPD, methodology training, reduced workloads
* Time to redesign curriculum, units, assessment

¢ Instructors convinced of value and willing to invest time and
effort

+*»* Cooperation between language and subject experts
¢ Clearly formulated, explicit learning objectives
¢ Don’t re-invent the wheel!
e Use lessons from CLIL in various educational settings
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